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Year 9: Unit 3a
Redemption and Hope

Standards
By the end of this unit it is intended that students:
• be aware that all human institutions contain good and evil, and that we live with the tension 

this creates

• recognise the images in society which highlight the contrast between good and evil

• research and analyse images about good and evil in music, media and fi lm.

Indicators of Learning

Spiritual Refl ection for Teachers
It is all too easy to focus on the evil in our world, and forget the good. We should remember that 
one of the three great virtues that Christians strive for is Hope.

People with hope are the ones who see things as they could be and ask ‘Why not?’ They are the 
agents of change in our world. Sometimes they are quiet and unassuming, sometimes impatient, 
sometimes even hard to get along with. Whatever their approach, they are the yeast in the bread.

• Take a moment to refl ect on these questions:

– How can you focus on the good in your life?
– How can you promote it among your students?

Values and Attitudes

recognise the presence of good 
and evil in a variety of life 
experiences

identify positive/negative sources 
that have shaped their lives and 
their own choices

recognise the media’s role in 
promoting, manipulating and 
refl ecting a variety of contrasting 
images

understand the impact of good and 
evil images presented to society

appreciate the need for Christian 
discernment in popular culture 
and the importance of responsible 
choice

Knowledge

become familiar with the nature 
of good and evil in various aspects 
of life

name a variety of sources which 
are responsible for creating good 
and evil images

describe a range of contrasting 
images portrayed in the media

outline various lifestyles promoted 
by positive/negative images

compare Gospel symbols of hope 
with those promoted by popular 
culture

Skills

list examples of life experiences 
tinged with the reality of good and 
evil

categorise sources which promote 
good and evil images in society

analyse positive/negative images 
created by various media

list positive/negative attitudes and 
behaviour formed through 
contrasting images

use a variety of sources to 
illustrate contrasting values 
promoted by popular culture and 
the Gospel
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It is intended that students will be able to:
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Links with Students’ Life Experience
Personal responses to the image culture
Students have increasingly been immersed in an image culture since they were young. So their 
capacity to identify with a culture which was not infl uenced by media and image is limited.

• However, one advantage in studying this module is that students can quite readily identify the 
extensive range of good and evil images. So the students themselves will be a rich resource of 
information. The teacher could use their personal responses to the image culture as a starting point.

• Students could be encouraged to refl ect on how their perspectives on particular issues have 
been shaped by the use of image. As a consequence, what action did they take?

• Since the media communicates powerful messages its content will actually provide many of the 
resources for this module.

The Church’s Teaching and Lived Tradition
The Church’s attitude to the media
• The Vatican II document, The Means of Social Communication (Inter Mirifi ca) n. 5–22 clearly states 

the Church’s attitude to the media. It asserts:
– people’s basic right to be fully and accurately informed
– that people should be able to receive information, education and entertainment from the 

media
– the importance of public opinion and the need for people to be able to express themselves 

through the media
– the need for media education in Catholic schools
– the moral responsibility for communication, which should be divided between producer and 

recipient.

• In his 1991 encyclical, Redemptoris Missio, John Paul II offered a much deeper insight into the 
social role of communication, when he called for a greater Church understanding of the media 
context.

Catechism of the Catholic Church
Creation and Good and Evil
In preparation for the teaching of this unit the following references are recommended:

Part One, Section Two: The Profession of the Christian Faith

293–324 Creation and Good and Evil
324 The fact that God permits physical and even moral evil is a mystery that God illuminates by his 

Son Jesus Christ who died and rose to vanquish evil. Faith gives us the certainty that God 
would not permit an evil if he did not cause a good to come from that very evil, by ways that 
we shall fully know only in eternal life.

2493–2499 Use of the Social Communications (Media)
 The information provided by the media is at the service of the common good. Society 

has a right to information based on truth, freedom, justice, and solidarity:
2494 The proper exercise of this right demands that the content of the communication be true and – 

within the limits set by justice and charity – complete. Further, it should be communicated 
honestly and properly. This means that in the gathering and in the publication of news, the 
moral law and the legitimate rights and dignity of man should be upheld.

2496 The means of social communication (especially the mass media) can give rise to a certain passivity 
among users, making them less than vigilant consumers of what is said or shown. Users should 
practice moderation and discipline in their approach to the mass media. They will want to form 
enlightened and correct consciences the more easily to resist unwholesome infl uences. 
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Explanation of Scripture used in this unit

• There will be an opportunity to use Scripture to contrast images transmitted through society 
with those in the Gospel.

• The following examples can be used to illustrate a range of Christian images, but the teacher 
could explore the Scriptures for other examples:

Matthew 5–7 The Sermon on the Mount
Matthew 19:16–30 The Rich Young Man
Matthew 20:1–16 The Parable of the Workers in the Vineyard
Mark 12:41–44 The Widow’s Offering
Luke 9:46–47 Who will be the Greatest?
Luke 10:25–37 The Parable of the Good Samaritan
Luke 12:13–21 The Parable of the Rich Fool
Luke 18:9–14 The Parable of the Pharisee and the Tax Collector
James 3:13–18 Two kinds of Wisdom
James 4:1–10 Submit yourselves to God

Luke 12:13–21  The Parable of the Rich Fool (Indicators 1 and 2)

It is important not to miss the question that prompted this parable – ‘A man in the crowd said to him, ‘Master, 
tell my brother to give me a share of our inheritance.’’ This seems like a reasonable position, ‘a share of our 
inheritance’. Jesus wisely does not want to get involved in family inheritance disputes. Instead he uses the 
question to teach a parable. 

Parables are often subtle and provide a meaning we least expect; this one is no different. It would seem wise 
to save and provide for the future. But what Jesus is interested in is quality of life, not quantity of goods. His 
parable suggests that material wealth does not bring real riches – love, self-respect, happiness. Often the hard 
work, corruption or compromise that accompanies gathering wealth is not worth it. In fact it may do more 
harm than good to us and our world. Our relationships suffer, our health deteriorates and we cannot enjoy 
life. But the riches God gives are worth accumulating.

Luke 7:36–50  The Woman who was a Sinner (Indicators 4 and 5)

This vibrant scene, found only in Luke, has a theme of courage and acceptance. Jesus is dining with a 
Pharisee, indicating that he had friends who were Pharisees. A woman ‘who had a bad name’ (a prostitute) 
somehow enters the room where the men are eating. She goes immediately towards Jesus, and places herself 
at his feet, on the edge of the circle of guests (the custom was to recline as you ate). Bending down over his 
feet, she weeps. This could be an embarrassment for Jesus, who as a respected teacher and rabbi was not 
supposed to be touched by a sinner. The host comments on this fact, but Jesus parries his host’s criticism by 
telling a short parable about forgiveness. Jesus praises the woman and compares her to his host, who gave no 
kiss of greeting when he arrived. In contrast, the woman has not stopped kissing Jesus’ feet – feet that ought 
to have been washed by the host, but were not.

Jesus is not ashamed to acknowledge and praise this outcast. Although she remains anonymous and is 
generally remembered today as the woman who was a sinner, Jesus identifi es her as the woman who loved 
much. He tells her that her faith has saved her. The woman shows immense courage and faith and Jesus 
accepts her and forgives her.

James 3:13-18  Two Kinds of Wisdom

This letter is attributed to the relative of Jesus, James. It was probably written about the mid or late sixties AD. 
Wisdom (James 1:5) and the responsibilities of a teacher (James 3:1) are important themes. From a Jewish 
perspective the teacher is similar to a wise person. Wisdom is ‘pure, makes for peace and is kindly and 
considerate; it is full of compassion and shows itself by doing good’ (3:17). Wisdom has no partiality nor is it 
hypocritical (3:17), whereas folly can be bitterly jealous, self-seeking, ambitious or untruthful.

This letter has been described as an example of Christian wisdom literature. Like the Jewish writings, it 
provides practical advice and ethical teaching.
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Celebration: Prayer and Liturgy

• A display of classwork contrasting good and evil images could serve as a backdrop to the 
Liturgy.

• Encourage students to write prayers on their experience of good and evil.

Suggested celebration based on Luke 23:33–34
Preparation: A crucifi x or suitable artistic interpretation of the crucifi xion is central to the prayer. 
Prepare a memento card containing an image of the cross and concluding prayer below. Students 
can use this for further personal refl ection on the cross as the ultimate symbol of Christian hope. 
Explain the method of meditation to students in advance so that they will know what to do. 
Meditation is not a relaxation exercise but a movement to union with Christ in the midst of our 
daily routine.

Gathering:  We have spent several weeks exploring images of good and evil in our world. 
Sometimes it can seem that evil triumphs over good. As Christians we know that this 
is not the case. In our prayer today we will refl ect on the image of the Cross, which as 
we have seen in this unit is the great symbol of faith and hope for Christians. We 
begin our prayer: 

All: In the name of the Father, and of the Son and of the Holy Spirit. Amen.

Meditation: Sit comfortably with your back straight and eyes closed. Let the rhythm of your 
breathing calm your mind and body. Gently let go of thoughts and other distractions.

 (Allow a few moments for this process before continuing.)
 Having prepared ourselves for prayer we are going to focus our thoughts by thinking 

about the words, ‘The cross’. In silence, slowly repeat these words to yourself. Allow 
thoughts and images of the cross to come into your mind as you repeat the words. Be 
aware of God’s presence. If your thoughts start to wander return ever-so-gently to the 
words, ‘The cross’.

 (Allow as much as 10 minutes for this exercise, depending on the group).
 In a minute we will conclude this time of encounter with God. Continue to sit in 

silence and when ready open your eyes and focus on the crucifi x in our prayer space.
 When the group is ready the following refl ection and Scripture is shared.
 On the one hand, ‘The cross is an image of human sinfulness, of human evil. It is a 

sign of what we do to people who stand up for justice. On the other hand it is an 
image of God’s love for all people. It is a sign of the price that Jesus is willing to pay to 
draw us into the kingdom of God’. In the resurrection of Jesus, God showed us that 
there is no evil that cannot be overcome, no sin that cannot be forgiven. As we listen to 
his words in sacred Scripture, we pray for the strength to be people of hope, goodness 
and forgiveness.

Sacred Scripture: 
 A student who has been thoroughly prepared proclaims Luke 23:33–34
Presentation of memento card: 
 As a remembrance of this time of prayer, and of the discussions we have shared in this 

unit, you will now receive a card bearing the image of the crucifi xion. This will help 
you to meditate on your own each day. Distribute cards.

 To conclude our prayer we pray together the words printed on your memento card 
(or other format):

 God of goodness and hope, in his suffering on the cross Jesus cried out, ‘Father 
forgive them’. Help me to show love like this. With the strength of the Holy Spirit 
may my words and actions become images of goodness that inspire others to know 
and serve you.

 I ask this through the greatest gift, Jesus Christ our Saviour. Amen.



Coming to Know, Worship and Love 74 Units of Work – Year 9

Possible Assessment Tasks
TASK 1: A Wish List
PURPOSE
• To compare and contrast values of the Gospel with contemporary culture.

ACTIVITY
• KWL p. 169 provides background for ‘scratching below the surface’ of image culture. The text 

states: ‘Jesus teaches us that fame and wealth and success are not paths to true happiness’. The 
following activity addresses contrasting values of the Gospels and contemporary culture.
– Students complete a ‘Wish List’ of the way they would like their life to be in 10 years time. 

Encourage students to focus on all dimensions of their life. The more imaginative and 
detailed the lists are, the better they will contribute to the task.

– Exchange lists with a partner. Using different coloured highlighters, partners evaluate the 
basis of the items on the other person’s wish list. One colour highlights things that are based 
on material values and the other colour highlights those that are based on spiritual values 
such as friendship and justice.

– Return lists to their owner. Allow time to discuss the evaluation – do they agree with their 
partner’s highlighting? Why/Why not?

– Students examine their lists in light of the following question: It is ten years from now. You 
have none of the material things that are highlighted on your list, but you do have the non-
material things you wished for. Encourage full class discussion of the exercise What is your 
life like? The ensuing discussion is about what matters most – relationships, emotional 
support, love, on whiteboard then it links to Scripture.

• The activity on p. 171 of KWL is one approach to Scripture, or you could use the three Scripture 
passages outlined in ‘Explanation of Scripture used in this unit’. Students choose a format to explain 
how their Scripture passage challenges what is meant by ‘quality life’ in modern image culture.

• ‘Redemption’ KWL p. 167 and ‘Jesus, Image of the Good’, KWL p. 175 place this activity within 
the Christian tradition. This would be an excellent time for a guest speaker, whose focus is on 
images of good and evil, for example: Fair Wear, or local groups who work with the 
marginalised. The focus of such an input could be: ‘What matters most – labels or love?’

• As the unit reaches its conclusion, use a ballot process to answer the question, ‘What the world 
needs now is …’ Each student contributes three answers. From this a class list is established. 
This list is used as the basis of a preferential ballot culminating in the top three responses. Use 
these as the link to the fi nal section of KWL p. 177, ‘Symbols of Hope in Christianity’. An 
analysis of the paradox of the cross is critical. This then leads to the concluding prayer.

Student self-assessment instrument for unit
Always Mostly Sometimes Rarely Something I could 

improve on:
My commitment to the study of ‘Images of Good 
and Evil’.
I was open to the views of others in the class.
I completed personal tasks such as homework to a 
high standard.
I was an enthusiastic contributor to group tasks.
I refl ected on the issues that were raised during 
class.

During this unit:
Totally 
agree

Partly
agree

Still Unsure Disagree The most 
important thing I 
learnt in this unit:

My understanding of the power of the media to 
infl uence society’s ideas of good and evil grew.
I thought more about what is meant by ‘good’ and 
by ‘evil’ in our world.
My understanding of the message of Jesus in 
relation to good and evil developed further.
I became more aware that I am responsible for 
making informed choices in my life.



Unit 3a:  Redemption and Hope 75 A Religious Education Curriculum Framework

TASK 2: Analytical Exercise

PURPOSE
Students to learn that there are differing values provided by Christianity and the media at large.

ACTIVITY
In groups of 3 or 4 choose 1 fi lm or 2 or 3 songs or 2 or 3 media articles or 2 or 3 websites to do an 
analysis by answering the following questions:

1 How is goodness depicted?

2 How is evil depicted?

3 Is good and evil shown as linked in anyway? If yes explain how, if no provide a possible reason 
why it has been kept so.

4 In what ways do Christian values differ from the values in the media you have chosen?

5 Provide links to relevant Scripture passages or church teachings that you have learnt in this 
unit.

ASSESSMENT

Very high High Medium Low Very low Not shown
Goodness
Evil
Links
Differing values
Scripture or Church teachings
Total
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Resources
Essential Reading
John Paul II 2001, Ecclesia in Oceania, The Church in Oceania, ‘Evangelization and the Media’, n. 21. 

St Pauls Publications, Strathfi eld.

Teacher Resources
Keaton, MM 2005, Imagining Faith with Kids. Pauline Books and Media, Boston.
Mohi, M (ed.) 2000, The Many Faces of Christ. Addwall, Sydney.
Ryan, M & Goldburg, P 2000, Recognising Religion. Social Science Press, Sydney.

Classroom Resources
Engebretson, K 1996, Creating Meaning: Essays in Belief. Social Science Press, Sydney.
Healey, J (ed.) 2000, Mass Media and Society. Spinney Press, Thirroul.
Healey, J (ed.) 2002, The Internet – Uses and Abuses. Spinney Press, Thirroul.
Lovat, T et al. 1999, New Studies in Religion, Ch. 13. Social Science Press, Sydney.
Morrissey, J et al. 2000, Living Religion, Book 4, Ch. 1. Longman Sydney.
Morrisey, J et al. 2000, Out of the Desert, Book 4, Ch. 1. Longman, Sydney.

Audio-visual Resources
The Truman Show 1998, 103 min.
‘The Tube is Reality’ 1992, 52 min. Series: The Truth About Lies. Producer: M Jones.
Violence on Our Screens 1991. Producer: P Malone, Catholic Communication Centre.
Wag The Dog 1997, 97 min.
Empire Strikes Back
Lord of the Rings: Two Towers

Websites
<www.youngmedia.org.au>  (information about media and children)
<www.media-awareness.ca>  (media awareness network)
<www.discover.tased.edu.au/english>  (professional learning programs)
<www.presscouncil.org.au>  (Australian press council)
<www.acys.utas.edu.au/ncys>  (Youth studies Australia)

Unit Evaluation
In evaluating the indicators of learning, the teacher could consider the following:

• To what extent have students become aware of the tensions between good and evil that exists in 
the world?

• How effectively can students recognises images that contribute to good and evil?

• To what extent have students been able to analyse images of good and evil in the media?

• To what extent did students demonstrate achievement of standards?

• Are there standards that were not achieved?

• What changes (if any) would you make if you were teaching this unit again?


